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AQ-School of Education
2022 CAEP Accountability Measures Report
Faculty and staff within the Aquinas College School of Education (AQ SOE) regularly examine
and use the key measures listed below to confirm candidate readiness, to identify potential
program weaknesses, and to support continuous program improvement.

Key measures are related to student learning outcomes, teacher candidate success, program
completer effectiveness, and graduate and employer satisfaction. Some of these metrics come
from internal, institution measures while others come from validated data supplied by the
Michigan Department of Education (MDE).

● MDE Educator Effectiveness Ratings
● Assessment-Informed Instructional Design (micro-scale action research)
● MDE Year-Out Survey of Novice Teachers
● MDE Administrator Survey of Novice Teacher Employees
● Danielson Framework for Evaluation Observation Ratings
● Michigan Teacher Test for Certification (MTTC) results
● MDE Student Teaching Exit Surveys – Teacher Candidates
● MDE Student Teaching Exit Surveys – Cooperating Teachers
● MDE Student Teaching Exit Surveys – Field Supervisors
● AQ SOE “STAY” and MDE Job Placement (CEPI-REP) data

This annual Accountability Measures Summary Report is organized according to the following
Impact and Outcome Measures. Supporting data includes, but is not limited to, the data listed
under each of the four measures in the table below.

Impact Measures Outcome Measures
1. Completer effectiveness and impact

on P-12 learning and development
(R4.1)
a. MDE Educator Effectiveness Ratings
b. Assessment-Informed Instructional

Design

2. Satisfaction of employers and
stakeholder involvement (R4.2, R5.3,
R4.1)
c. MDE Year-Out Survey Results
d. MDE Administrator Survey Results

3. Candidate competency at program
completion (R3.3, RA3.4)
e. Danielson Framework for Evaluation

observation ratings
f. Michigan Teacher Test for Certification

(MTTC)

4. Ability of completers to be hired in
education positions for which they have
been prepared
g. MDE Placement (CEPI/REP) Data
h. AQ STAY Program Data
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1. Completer effectiveness and impact on P-12 learning and development (R4.1)

Since the Michigan Department of Education (MDE) does not release student growth data to
EPP’s, the AQ SOE continues to seek effective measures to demonstrate our completers’ impact
on student growth and learning. The data points below are currently being used to monitor and
evaluate this impact component: MDE Educator Effectiveness Ratings and analysis of senior
capstone Assessment-Informed Instructional Design projects.

a) MDE Educator Effectiveness Ratings
This evidence, used to support that our completers apply their knowledge, skills, and
dispositions as effective educators, comes from the Educator Effectiveness ratings data from
the Michigan Department of Education (MDE).

Educator Effectiveness ratings are collected by the Michigan Department of Education (MDE)
annually and are based on year-end teacher evaluations completed by the building principal or
employment supervisor.  This reporting is required of all public schools and is voluntary for non-
public schools. Effectiveness evaluation ratings are tracked and shared with Educator
Preparation Providers on program completers over the first three years of employment
following initial teacher certification. Teachers are given a rating of Highly Effective, Effective,
Minimally Effective, or Ineffective which is based on one of five evaluation systems that are on
the MDE approved list.

The most recent MDE Educator Effectiveness data, rating program completers from fall 2017
through spring 2021, indicates that over 98.1% of recent SOE graduates are rated as “Effective”
or “Highly Effective” by their employers. (A significant increase in the number of ratings for
2020-21 reflects an increasingly strong response rate to this relatively new reporting system.)

Educator Effectiveness Ratings - AQ Completers

TOTAL:  ELEM & SEC
2016-
2017

2017-
2018

2018-
2019

2019-
2020

2020-
2021

Highly Effective 0 5 5 6 11
Effective 8 30 49 59 142

Minimally Effective 2 2 3 2 2
Ineffective 0 0 0 0 1

Emergency Order Waiver 0 0 0 2 0
Not Applicable per MCL 380.1249 0 1 1 0 0

10 38 58 69 156
Effective/Highly Effective 80% 95% 95% 97% 98.1%
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Data examined at the program level are consistent with these overall findings: 97.0% of
Elementary novice teachers and 100.0% of Secondary novice teachers were awarded a rating
of “Effective” or “Highly Effective” by their employers.

To better support recent graduates just entering the field of teaching – especially in light of the
additional challenges presented by the pandemic, the SOE supports a “STAY program” that
makes available to novice teachers their Field Supervisors from graduates’ student teaching
semester to provide assistance and support during their first year in the field. Results are
pending but are, anecdotally, very positive. Although Field Supervisors were originally limited in
their access to observe novice teachers due to COVID, support and mentoring was offered via
phone and virtual meetings. We will be eager to see if this has a positive impact on teacher
retention and effectiveness.

b) Assessment-Informed Instructional Design (AQ SOE Senior Capstone Project)

Another element of evidence in support of the effectiveness of our program completers and
the impact they have on P-12 learning and development comes from a senior capstone action
research project conducted during candidates’ student teaching internship semester. As part of
this capstone project, candidates apply an intentional, iterative approach to assessment and
instruction. Final reporting summarized this micro-scale action research projects and
documents the impact of instruction on student learning.
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Review and analysis of these capstone projects revealed strong evidence that these final
internship candidates have a positive impact on student learning.

Term

Teacher Candidate
Internship Capstone Projects

Re
ad

in
g

M
at

h

Co
nt

en
tA

re
a

Impact on Student Learning

ELEM SEC TOTAL
Clear

Evidence
Unclear

Evidence

19SP 7 8 15 4 6 5 13 2

19FA 9 1 10 6 4 10

20SP 10 5 15 4 7 4 13 2*

20FA 6 5 11 2 5 4 11

21SP 8 6 14 4 5 5 13 1

* Two candidates in 20SP were unable to conduct their post-assessment due to COVID-19.

● Capstone Sample #1 - ELEM Language Arts
● Capstone Sample #2 – ELEM Mathematics
● Capstone Sample #3 – ELEM Reading
● Capstone Sample #4 – SEC Psychology
● Capstone Sample #5 – SEC Music
● Capstone Sample #6 – ELEM Reading
● Capstone Sample #7 – SEC Mathematics
● Capstone Sample #8 – ELEM Mathematics
● Capstone Sample #9 – ELEM Mathematics

Sample Capstone Project Findings (SP21)
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Although this review of capstone projects affirmed our candidate’s impact on student learning,
it also revealed a significant weakness regarding data visualization. Many of the graphs and
charts were difficult to decipher and failed to clearly convey their post-assessment findings. In
response, data visualization training will be addressed more completely in our EN301
Assessment of Student Learning course, a required course of all initial certification candidates,
with a follow-up presentation offered during candidate’s internship seminar.

2. Satisfaction of employers and stakeholder involvement (R4.2, R5.3, R4.1)

c) MDE Year-Out Survey Results

Each year in April and May, the MDE invites recent program completers to provide feedback on
their professional preparation through a Year-Out Survey. Findings from the most recent MDE
Year-Out Survey indicate areas of strength and key areas for program improvement as noted
below.

AREAS OF STRENGTH
My college/university prepared me to... (100% Agree or Strongly Agree)
● Develop meaningful learning experiences to help students apply content knowledge to

real world problems.
● Use technology tools to organize the classroom, assess student learning and her or his

teaching, and communicate.
● Apply modifications and accommodations based on Individualized Education Programs

(IEPs).
● Create a learning environment which engages students in both collaborative and self-

directed ways.
● "The field experiences and clinical practice I had through my preparation program" had

a significant (positive) impact on their first year of teaching. (100%)

AREAS FOR IMPROVEMENT
My college/university prepared me to... (50% Somewhat Disagree)
● Adapt instructional strategies and resources to support English language learners.
● Apply modifications and accommodations based on legal requirements for supporting

English language learners.

Feedback from the MDE Year-Out Survey is strongly correlated to Teacher Candidate and
Cooperating Teacher MDE Exit Surveys in recent years. In response, the three action steps listed
below have been taken. (It will take a few years for these changes to be reflected.)

1. The first and last gatekeeper courses (EN201 Introduction to Education and EN406
Student Teaching Seminar) include guest speakers and course activities focused on
meeting the needs of English Learners.
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2. Our Unit and Lesson Plan templates require documentation of how diverse learner
needs will be addressed.

3. EN443 Literacy for Diverse Learners will become a required “core” course of all initial
teacher certification candidates.

Feedback from MDE Exit Surveys and Year-Out Surveys have led to the following curricular
changes and program improvements in recent years:

● Non-certification major/minor options for Early Childhood Education (ECE) and English
as a Second Language were added.

● Literacy courses and the Language Arts major/minor were updated to better align
content, to scaffold clinical experiences, and to ensure that current best practices were
addressed.

● The Learning Disabilities major was modified to better address MDE standards and to
reduce the number of required courses with low-enrollment.

● Elementary and Secondary education professional programs were established as catalog
majors to better support tracking and advising of education students.

● A new one-credit course, EN 202 UbD Lesson & Unit Plan Design, was developed to be
taken concurrent with EN 201 Intro to Education to better scaffold this important skill.

● New early childhood education courses were developed to better address MDE
standards and to ensure timely program completion by working adult students (e.g.; EN
327 Assessment Technology in ECE, EN 329 Work Credit in ECE, and EN 492 Senior
Capstone).

As indicated in the table below, results from the MDE Year Out survey reveal low ratings by our
recent graduates with regard to “professional organizations and events” and “networking with
potential employers.” Since we traditionally earned positive ratings on these items, we wonder
if this may be reflective of the limitations put on programming due to the COVID-19 pandemic.
Having acknowledged this, however, we will seek ways to ensure that our student teaching
interns are given ample opportunities to network and participate in professional development
organizations.

A second area that received low scores was applying instructional strategies and resources to
address “students experiencing trauma.” After this area of concern first surfaced 2-3 years ago,
we added a guest speaker and resource links to the student teaching seminar calendar. We will
continue to look for opportunities to address this topic in core courses.
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d) MDE Administrator Survey

This new statewide survey promises to offer valuable feedback to educator preparation
institutions on the perceived effectiveness of recent program completers as rated by their
school building administrators. Each spring, the MDE will invite administrators to complete a
brief survey about these novice teachers. De-identified responses are then shared with
individual teacher preparation institutions. Findings from this first administration of the MDE
Administrator Survey indicate areas of strength and opportunities for program improvement as
highlighted below.
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3. Candidate competency at program completion (R3.3, RA3.4)

e) Danielson Framework for Evaluation Observation Ratings

The AQ-SOE uses the Danielson Framework for Evaluation to document clinical field
observations of teacher candidates. The table below reports on the final ratings from fall 2019
through fall 2021 by mentor classroom teachers and clinical field supervisors. (Candidate self-
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evaluation ratings are not included here.) A review of semester-level data reveals a positive
trajectory of ratings across all Danielson Domains. The 2020-21 academic year yielded ratings at
or above “Basic” with no “Unsatisfactory” ratings across any of the Danielson domains.

Danielson Evaluations of Student Teacher Interns
FA19 to FA21
(n=123) Distinguished Proficient Basic Unsatisfactory

No
Opportunity

Domain 1a. Demonstrating Knowledge
of Content and Pedagogy 4.9% 53.7% 40.7% 0.8% 0.0%
Domain 1b.  Demonstrating
Knowledge of Students 8.9% 52.0% 38.2% 0.8% 0.0%
Domain 1c. Setting Instructional
Outcomes 2.4% 48.0% 47.2% 2.4% 0.0%
Domain 1d. Demonstrating Knowledge
of Resources 3.3% 34.1% 61.8% 0.8% 0.0%
Domain 1e. Designing Coherent
Instruction 7.3% 52.8% 39.0% 0.8% 0.0%
Domain 1f. Designing Student
Assessments 3.3% 37.4% 43.9% 2.4% 13.0%
 Domain 2a. Environment of Respect
and Rapport 13.8% 55.3% 30.9% 0.0% 0.0%
 Domain 2b. Establishing a Culture for
Learning 8.9% 52.0% 39.0% 0.0% 0.0%
Domain 2c. Managing Classroom

Procedures 4.1% 49.6% 44.7% 1.6% 0.0%
 Domain 2d. Managing Student
Behavior 2.4% 43.1% 53.7% 0.8% 0.0%
 Domain 2e. Organizing Physical Space 5.7% 43.1% 30.9% 0.0% 20.3%
Domain: 3a. Communicating with
Students 9.8% 57.7% 31.7% 0.8% 0.0%
Domain: 3b Using Questioning and
Discussion Techniques 0.8% 52.8% 44.7% 1.6% 0.0%
Domain: 3c. Engaging Students in
Learning 4.1% 53.7% 41.5% 0.8% 0.0%
Domain: 3d. Using Assessment in
Instruction 2.4% 39.0% 51.2% 1.6% 5.7%
Domain: 3e. Demonstrating Flexibility
and Responsiveness 8.1% 49.6% 33.3% 2.4% 6.5%
Domain: 4a. Reflection on Teaching 9.8% 56.9% 30.1% 2.4% 0.8%
Domain: 4b. Maintaining Accurate
Records 5.7% 34.1% 30.9% 0.8% 28.5%
Domain: 4c. Communicating with
Families 1.6% 22.0% 31.7% 2.4% 42.3%
Domain: 4d. Participating in a
Professional Community 5.7% 46.3% 34.1% 1.6% 12.2%
Domain: 4e. Growing and Developing
Professionally 9.8% 41.5% 38.2% 1.6% 8.9%
Domain: 4f. Showing Professionalism 15.4% 53.7% 29.3% 1.6% 0.0%
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f) Michigan Teacher Test for Certification (MTTC)

As evidenced by the most recent 3-Year Michigan Teacher Test for Certification (MTTC) results,
Aquinas College program completers meet licensing requirements at a high rate.

Although test results for programs with fewer than 10 completers are suppressed in the above
for data privacy protection, the AQ SOE does receive and review detailed MTTC test results.
Individual student test and subscore results are reviewed with department and content area
faculty annually.

4. Ability of completers to be hired in education positions for which they have been prepared

g) MDE Placement (CEPI/REP) Data

The Center for Educational Performance and Information (CEPI) coordinates statewide
collection and reporting of education data in Michigan. One of those annual reports is the
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Registry of Educational Personnel (REP). Data submitted by school districts via CEPI-REP are
used to produce school personnel reports for the U.S. Department of Education and the state of
Michigan. Recently the MDE has started releasing CEPI-REP data on novice teachers to educator
preparation institutions.

Although, since non-public schools are not required to submit CEPI-REP data to the state this
employment data remains incomplete, we are extremely appreciative of finally getting access
to this valuable data set.  (See below for compiled data findings.)

h) AQ STAY Program Data

The AQ SOE encourages program completers to submit updates using our online alumni form
whenever they secure or change teaching positions. Additionally, the AQ SOE actively searches
for current information on graduates by reaching out through Facebook, LinkedIn, and
communications with AQ faculty. Increased efforts in recent years, in combination with CEPI-
REP data, has yielded an 82.7% knowledge rate on our program completers.

Candidates
(n) Certified

%
Certified

Employed
(Teaching)

% Employed
(Teaching)

% Employed as
Teachers by

Academic Year
18FA 12 12 100.00% 11 91.7% 2018-19:
19SP 17 15 88.20% 12 80.0% 85.19%
19FA 17 15 88.20% 14 93.3%
20SP 17 14 82.40% 14 100.0% 2019-20:
20SU 9 8 88.90% 9 112.5% 100.0%
20FA 11 9 81.80% 8 88.9%
21SP 15 13 86.70% 11 84.6% 2020-21:
21SU 14 12 85.70% 13 108.3% 94.12%
21FA 14 10 71.40% 11  110.0%

Data reflect the percentage of all certified candidate completers who are currently employed in
teaching positions. Individuals who hold teaching positions or individuals who have elected to step
away from the profession for personal or professional reasons have not been removed from this count.
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Internal Evaluation of Data Control Systems

Strengthening our data collection and reporting system and addressing deficiencies is an on-
going priority for the department.

Examples of improved data systems in recent years includes:
● Improved data tracking of candidate disposition concerns through the use of Google

Forms as a data collection and reporting system.
● Creation of a shared network drive folder for each education student that stores digital

copies of student records so that SOE staff and faculty can more access program-related
documents.

● Internal processes for tracking potential education students, applicants to gatekeeper
courses, student GPA, Virtus training (a Diocesan requirement), background checks, and
CPR/first-aid training.


